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ABSTRACT

The objective of this study was to examine the influence of availability of learning resources in Youth
Polytechnics on youth’s empowerment in Kakamega County. The study adopted the Human Capital Theory.
Descriptive research design was used because it provided information on the characteristics of a given
population or phenomenon. The study targeted 64 Vocational Training centers, 64 Instructors, 64 Principals,
13 Sub County Youth Officers, One County Youth Officer and One County Director of Education totaling to
143, from which a sample size of 105 respondents was drawn. This study used simple random sampling to
randomly select the respondents. The Likert Scale questionnaire was used to gather quantitative data.
Collected data responses was first coded, entered in SPSS 24 and checked for errors; then inferential and
descriptive statistics such as frequencies, percentages, mean, standard deviations correlations and
regressions were computed and presented in the form of tables and graphs. From a total of 105
questionnaires, 102 questionnaires were returned, 97 questionnaires were returned when completely filled
depicting a response rate of 92.4% which was above 70% thus excellent for generalizability of results to a
wider population. From the study results, the independent variable (availability of learning resources) was
significant predictors of youth economic empowerment (dependent variable). The study concluded that
availability of learning resources significantly influenced youth economic empowerment in Kakamega County
since this enabled students get on hand skills that sharpen their practical skills in whatever course being
undertaken. The study recommended that the county and national government plus willing donors should
adequately fund youth polytechnics both materially and financially so as to ensure that youth polytechnics
are fully equipped with both teaching and learning materials required for effective practical based curriculum
implementation.
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INTRODUCTION

All over the world, vocational training is recognized
as an instrument for economic and social
development. (UNCEF, 2009). UNESCO convened
the Third
Shanghai, China in 2012. The congress which was

International Congress on TVET in
attended by more than 500 representatives from
107 member countries concluded that transforming
TVET should be a top priority in the need to building
greener societies and tackle global unemployment.

In United States of America (USA), vocational
training programs became popular after 1880;
courses in trade schools similar to YPs education
that sprang were industrial training, book keeping,
stenography (shorthand) and commercial work
(Richardson & Van den Berg, 2012). The courses
were offered both in private and public institutions.
The Job Corps in the U.S. today is probably the best
known of programs changing the institutional
setting for skills development, and best evaluated
trade schools similar to YPs. (Schochet, McConnell
& Burghardt, 2003).
education in the 16™ century. The Italian architects
their
professional. Earlier, youth had received training as

Italy began vocational

sought to make vocational education

builders and stone masons (Fluitman, 1999).

For developing countries, the World Bank first
began supporting investments in Technical and
Vocational Education (TVE) in 1963 (Luyali, 2015).
The assumption was, that through learning
vocational skills at school the students could more
easily find work on leaving school, and become
more productive and trainable once in the labor
force (Lauglo & Maclean 2005). In general, program
evaluations from developing countries show larger
impacts than programs conducted in other regions.
Based on 289 youth employment interventions in
84 countries, show higher impact in developing
countries than in developed ones (Betcherman et

al. 2007).

Technical and Vocational Training and Education
has been a neglected area of education and training
policy. The Medium Term Plan (MTP 2008-2012),
for example, noted that the training being provided

by the
Entrepreneurship Training institutions ‘has been

Technical, Industrial,  Vocational,
hindered by inadequate facilities and inappropriate
curriculum, hence most graduates at this level lack

appropriate skills’ (Republic of Kenya, 2008).

Kenya Vision 2030: First medium term plan (2008-
2012), Nairobi. Furthermore, it has also been
acknowledged that there is a mismatch between
level and type of skills imparted by training
institutions and the requirements of the labour
market, which need to be realigned in order to
meet the demands of the economy and improve
youth opportunities to participate effectively in the
said economy (Republic of Kenya, 2008) In the
recent past however, TVET has seen tremendous
and dramatic increase both in number and status.

The Youth Polytechnics (YP) provide technical,
vocational, industrial, entrepreneurial and life skills
training to young people in order to increase
employment opportunities, reduce dependency
levels and increase self-reliance among the youth
(Mbokothe, 2012). YPs are educational institutions
offering primary school leavers opportunities to
acquire technical and vocational skills and relevant
knowledge to increase their employability. The
Youth Polytechnic Program of Kenya was initiated
by the National Christian Council of Kenya (NCCK) in
1968 and originally known as the Village Polytechnic
Program (Simiyu, 2009).

Youth bulges have become a global phenomenon
and Kenya is no exception to this trend. A youth
bulge occurs when more than 20% of a country's
population is comprised of youth (Okello, 2013). In
Kenya, the youth bulge presents a number of
challenges for both the youth and the country.
Youth represent the most abundant asset Kenya
has or will have over the near future. Nonetheless,
there have been a considerable number of surveys
conducted and reports and studies published that
invariably conclude there are persistent risks and
challenges faced by Kenyan youth (Hailu, 2012).

County Government of Kakamega is one of the 47
counties in the Republic of Kenya. It borders Vihiga
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County to the south, Siaya County to the West,
Bungoma County to the North and Nandi County to
the East. The county covers an area of 3050.3 Km?
(Kakamega CDP, 2013). The altitude of the county is
between 1,240 metres and 2,000 metres above sea
level. The county government of Kakamega has 12
constituencies, 12 sub-counties, 24 divisions, 72
and 233
devolved functions of the government is the Pre-

locations sub-locations. Among the
primary education, village polytechnics, home craft
centers and childcare facilities (Kakamega CDP,

2013).

Statement of the Problem

Vocational and Technical Education has been a
fundamental part of national development of many
developed nations because of its positive effect on
national industrial productivity and economic
growth (Bartel, Figas, & Hagel, 2015). The high rate
poverty and poor
of most Kenyan vyouth has

of unemployment, Socio-
Economic status
generated an outcry of many, non-governmental
organizations, parents, government bodies and
international organizations. Though many nations
are faced with the problem of youth unemployment
as Kenya does but as a nation with diversified
employment sectors and unexplored sectors of
employment, this problem is expected to be
reduced to the barest minimum(Kingombe, 2011).
Despite the rationale for the introduction of YPs to
equip the youth with vocational skills, it is
evidenced that the youth polytechnic graduates are
still suffering unemployment (Mbokothe, 2012).
The national youth employment workshop report
issued by the ministry of labour and human
resource development and UNDP (2004) cited
among others, lack of appropriate and relevant
education and training as one of the causes of
youth unemployment in Kenya. Most of the studies
that have been conducted in Kenya on Technical
and vocational education have looked at other
aspects of TVET rather than the influence on youth
empowerment. For example Simiyu (2007) looked
at ICT-based solutions of e-learning in TVET

institutions, Nyerere (2009) looked at TVET sector

mapping in Kenya, while Ngware (2002) looked at
gender participation in TVET institutions. Despite
these studies and their recommendations, youth
empowerment through vocational training remains
low, indicating that there is still more that needs to
be done. Little empirical evidence exists on the
Influence of availability of learning resources on
youths’ economic empowerment in Kenya as a
whole and in Kakamega County. Specifically this
study sought to fill this knowledge gap.

Research Objective

The objective of this study was to investigate the
influence of availability of learning resources in
Youth Polytechnics on youth empowerment in
Kakamega County, Kenya.

Research Hypotheses

H,iAvailability of learning resources in the Youth
Polytechnics does not significantly influence youth’s
economic empowerment in Kakamega County.

LITERATURE REVIEW
Theoretical Review

The Human Capital Theory

The Human Capital theory has roots in the works of
classical authors such as Adams Smith (1776) and
Alfred Marshall (1890). Much later authors like
Mincer (1958), Schultz (1961) and Becker (1975)
affirmed this. They said that time and money spent
on education builds human capital hence one
should be able to estimate the rate of return on
such investment.

The Human Capital theory states that just as people
capital, they
investments in themselves through a variety of

invest in physical also make
education and training experiences in order to
increase their productivity and efficiency in the
labour market; thus increasing their probability of
securing a more prestigious and better rewarding
jobs (Langellet, 2002). According to human capital
theory people make a deliberate and conscious
decision on what to invest in after carefully
analyzing the costs and the expected future returns

of an educational investment (Langellet, 2002).
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From the lens of human capital theory, investments
in individuals are public investments, since the
benefits accruing from such an investment goes
beyond the individuals who have invested in
education and training and benefit the entire
society (Mincer, 1958).
formal

The theory assumes that

education and training increases the

productivity of workers by imparting useful,
skills,

competencies and social values (Schultz, 1961).This

relevant, sustainable knowledge,
theory relates directly to TVET because of its
orientation towards the world of work plus its
emphasis on acquisition of employable skills.
Moreover, TVET train skilled and entrepreneurial
workforce that nation may require to create wealth

and emerge out of poverty.

To this end, it increases the productivity of workers
just the same way machines increase productivity in
entrepreneurship. This is why education is
considered as a capital good responsible for
developing human skills required for production of
goods and services in the economy (Becker, 1975).
Empirical studies show that there is a strong
connection between access to TVET and rapid
economic growth. Human capital theory shows how
education increases the productivity and efficiency
of workers by increasing the level of cognitive
capability, given the fact that it is a product of
innate abilities and investment in human beings

(Lyngdoh, 2005).

At the micro level, the Human Capital Theory
postulates that an individual bears the costs of
he/she expect that the
investment will create a future stream of benefits.

education because
More educated people tend to earn higher wages
and have better jobs than the less educated ones
(UNDP, 2010). According to the theory, other
benefits of education may be realized in terms of
greater productivity for example the greater labour
market productivity of those with additional
schooling (Vila, 2000).The Human capital theory
also recognizes the non-monetary benefits that
individual result of the

accrue to the as a

investment in education. (Vila, 2000).

Empirical Review

Availability of learning Resources and Youths’
Economic Empowerment

A report on the Rapid Appraisal on the Status of
vocational training in Kenya observed that the
quality of vocational training graduates was fast
declining at all levels due to outdated equipment,
poor instruction, lack of work experience and
(Mbokothe, 2012). In
lack of appropriate tools and

meaningful supervision
addition, the
equipment and the poor inflexible curricular in
vocational training institutions, may be attributed
again to the low level of investment by

governments and organizations towards the

vocational training sector.

There is evidence to show that the lack of funding is
by far the biggest constraint, amongst other
barriers, keeping youth out of further education
2007).
imparting of vocational skills in schools is mainly

and training (Hafner, Consequently,
hindered by lack of funds to provide learning
resources and lack of qualified personnel leading to
poor quality of training (Okoye, 2010). The potential
of vocational institutions in offering quality training
is also greatly limited by the low government

investment.

In most developing countries the ministries
responsible for running and directing these centers
are either not equipped to pay attention to this
aspect or are pre-occupied with other sectors of
education leaving the vocational training at the
2008).

Dramatic budget cuts followed by structural

mercy of market forces (Konayuma,
adjustment programs adversely affected public
vocational training systems to a large extent. For
instance, in Sub-Saharan Africa, as a result of
budget

vocational training systems, and facilities and

cuts, investments were curtailed in

equipment’s started to decay (Fluitman, 1999).

Recurrent budget reductions have also negatively
affected the number, qualifications, pay, morale
and motivation of teachers and administrators.
Most of the vocational training institutions were
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grossly underfunded resulting to poor service
delivery and poor image (Okello, 2013) Majority of
trainees enrolled in vocational training institutions
are self- sponsored with very few receiving any
financial support from donors, government (HELB)
or other charitable organizations (Mbokothe,

2012).

After increasing the share of basic education in their
development co-operation budgets following the
resolutions of the Jomtien Conference, donors are
facing the dilemma of how to prioritize between
supporting basic education on the one hand and
vocational and higher education on the other
(Takala, 2007). Vocational trainings have been
accorded less importance in donor financing. The
Germany system of vocational training commonly
referred to as directed and dual system has
frequently been referred to as an example of
excellent practice of technical vocational education
and training (Beardwell, 2001). Employers fund
two-third of the training and together with trade
unions and the local government, they have a
considerable influence on the control of the system
(Pischke, 2001). Laws and guidelines of vocational
training and education regulate the system so that
employers are duty bound to provide funding and
resources for training. Employers’ unions and the
state administer the institutions and procedures
that operate the system jointly. Firms pay for on-
the-job training, youths accept relatively low wages,
and the vocational colleges are paid for by public
funds (Beardwell, 2001).

Youth Empowerment

The United Nations Human Settlements Program
(UNCHS-Habitat) (2005)
empowerment as “the circumstances and factors

defines youth
which enhance the development of citizenship and
productiveness among young people as they move
into adulthood. It is concerned with the adaptation
of government structures and institutions to
protect and deliver children’s, youths’ and human
rights, including the right to participation” Youth
empowerment “is based on the belief that young
resource for

people are the best promoting

development and they are agents of change in
meeting their own challenges and solving their own
problems” (MSYA, 2007).

For young people to be empowered, certain
processes and mechanisms have to be instituted.
According to Narayan (2002), since youths’ lack of
power, voice, and subsequent marginalization and
exclusion underlies their status, the best strategy in
their empowerment process demands a removal of
both formal and informal institutional obstacles
that void their attempts to solve their everyday
challenges (Mbokothe, 2012). MSYA acknowledges
that empowering young people requires “an
economic and social base; political will; adequate
resources and a supportive legal and administrative
framework; a stable environment of equality, peace
and democracy; access to knowledge, information
and skills and a positive value system”. For MSYA,
“youth are empowered when they acknowledge
that they can make free choices in life, take action
based on their decisions and accept responsibility

for their action”. (Gachie, 2013).

Conceptual Framework

Youth Empowerment

=  Employment

= Entrepreneurship
. Business Start ups
= Self reliant

Resource Availability

- Learning resource
. Funds

= Infrastructure

= Sources of funding

Independent Variable
Figure 1: Conceptual framework
Source: Author (2019)

Dependent Variable

METHODOLOGY

The study adopted descriptive research design.
According to Mugenda and Mugenda (2003),
descriptive research is a process of collecting data
in order to answer questions concerning the current
status of the subjects in the study. The target
population was Youth Polytechnics in Kakamega
County. The county is divided into thirteen sub-
counties. There were 64 Youth Polytechnics with a
student population of 4786. There was a total of
320 Instructors, 64 Principals, 13 Sub County Youth
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Officers, One County Youth Officer and One County
Director of Education. This study used simple
random sampling to randomly select the
respondents and also purposive sampling technique
to select key informant s from the selected sample.
The Likert Scale questionnaire was the main
instrument of the study that was administered to
the respondents to gather quantitative data. Data
was analysed using quantitative analysis through
inferential and descriptive statistics which included

frequencies and percentages. Analysis was done

(availability of learning resources) and the

dependent variable (youth economic
empowerment). Descriptive statistics thus showed
the outcomes of responses to each of the
statements on the study variables using Likert scale
with values ranging from 5 to 1; that is; 5=Strongly
Agree, 4=Agree, 3= Undecided, 2=Disagree and 1=
Strongly Disagree. The results were presented in
the table form showing frequencies of responses as
statement and its

per each corresponding

percentage score in brackets.

with the help of Statistical Package for Social Availability of Learning Resources and Youth

Sciences (SPSS version 24). It was preferred because
Empowerment

SPSS has an ability to cover a wide range of the This study assessed the influence of availability of

most common statistical and graphical data analysis learning resources in youth polytechnics on youths’

and is very systematic. The quantitative data was . .
economic empowerment in Kakamega County.
to 5

statements namely; (i) Learning resources were

analysed using descriptive statistics for each

Respondents were asked to respond

variable which were calculated and tabulated using

frequency distribution tables. available (ii) There was allocation of funds for

enrollment in vyour institution by the County

FINDINGS

Descriptive Statistics Government (iii) Sources of funding were available;

Descriptive statistics in this study were summation (iv) Funds were available; (v) Infrastructure was

available. The results were shown in Table 1.

of responses based on independent variable

Table 1: Descriptive Statistics; Availability of Learning Resources
Frequency and Percentage (%)

Statement 5 4 3 2 1 Mean Std.Dev
1. Learning resources are 9(9.3)) 49(50.5) 3(3.1) 22(22.7) 14(14.4) 3.18 .991
available

2. Thereis allocation of funds for ~ 11(11.3) 38(39.3 14(14.4) 27(27.8) 7(7.2) 3.20 .878
enrollment in the institution by

the County Government

3. Sources of funding are 16(16.5) 40(41.3) 13(13.4) 20(20.6) 8(8.2) 337  .819
available

4.There is adequate funding 11(11.3) 41(42.4) 4(4.1) 27(27.8) 14(14.4) 3.08 .920

5. Infrastructure is available 10(10.3) 40(41.2) 7(7.2) 25(25.8) 15(15.5) 3.05 .910

Valid N (listwise) 97
Grand mean =3.176

Page: - 1611 -

From Table 1, most respondents agreed (50.5%)
and strongly agreed (9.3%) that learning resources
were available. This implied that most youth
polytechnics in Kakamega County were fairly
equipped by teaching and learning resources so as
to ensure learners were fully equipped with hands
on skills. Secondly, 39.3% and 11.3% agreed and
strongly there was

agreed respectively that

allocation of funds for enrollment in the institution
by the County Government. This implied that the
Kakamega County Government fairly allocated
funds to youth polytechnics within its jurisdiction,
but more funds were really required to enable
these youth polytechnics meet their training
capacity. Thirdly, 41.3% and 6.5% agreed and
strongly agreed respectively that sources of funding
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were available while 42.4% and 11.3% agreed and
strongly agreed respectively that sources of funding
were available. This implied that funding of youth
polytechnics in Kakamega County were not really
adequate, therefore, external funding must be
sought by the youth polytechnics in Kakamega
County to adequately implement their training
programs.

Lastly, only 41.2% and 10.3% of respondents agreed
and strongly agreed that infrastructure was
available. This was because infrastructural set up is
key to

implementation of training programs. Therefore

access to vyouth polytechnics and
inadequate funding and poor infrastructural set up
really affects implementation of TVET programs in
youth polytechnics in Kakamega County. This was
supported by Gachira, (2009) assertion that most of
the private training youth polytechnics are faced
with almost same funding and infrastructure
problems as those encountered by the public
institutions. Thus, the quality of TIVET in the
entrepreneurial  education  private
affected  further  by:-over

concentration on light vocational skills, business,

training
institutions is

commercial and service courses because of the high
investment associated with technology based
courses. Employment of part-time instructors, paid
less, burdened with large classes with less facilities
and proliferation of unregistered institutions are
likely to offer low quality youth training (Gachira,
2009).

Inferential Analysis

Direct influence of Learning Resources on Youth
Economic Empowerment

This tested the direct linear influence of availability
of learning resources in Youth Polytechnics on
youth economic

empowerment in Kakamega

County. The results were shown in Table 2.

The above model summary in Table 2 showed that
R squared was 0.602 which implied that 60.2% of
variation in youth economic empowerment was
explained by availability of learning resources in
Youth Polytechnics while other factors not in the
model accounts for 39.8% variation in youth
Further
analysis revealed that there exists a positive and

economic empowerment. coefficient
significant effect of availability of learning resources
in  Youth Polytechnics on youth economic
empowerment (B= 0.801 (0.067); at p<.01).The
results therefore implied that a single increase in
Youth

Polytechnics led to 0.801 unit progress in youth

availability of learning resources in

economic empowerment. Therefore, the linear
regression equation model was;

(i)Y = 1.159+ 0.801X,

Where:
Y = youth economic empowerment
Xa = learning resources

Table 2: Direct Influence of learning Resources on Youth Economic Empowerment

Model Summary

Change Statistics

Adjusted R Std. Error of R Square Sig. F
Model R R Square Square the Estimate Change F Change dfl df2  Change
1 .776° .602 .598 .68217 .602 143.588 1 95 .000
ANOVA®

Model Sum of Squares df Mean Square F Sig.
1 Regression 66.819 1 66.819 143.588 .000°

Residual 44.209 95 465

Total 111.028 96

Coefficients®
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Unstandardized Coefficients Standardized Coefficients

Model B Std. Error Beta t Sig.

1 (Constant) 1.159 .204 5.670 .000
Learning .801 .067 776  11.983 .000
Resources

a. Dependent Variable: Youth economic empowerment

Hypothesis Testing

The research Hypothesis stated that availability of
learning resources in the Youth Polytechnics does
not significantly influence youth’s economic
empowerment in Kakamega County, Kenya. The
study results indicated that there exists a positive
but significant effect of availability of learning
resources in the Youth Polytechnics on youth’s
economic empowerment in Kakamega County (B=
0.424 (0.095), at p<.01. The null Hypothesis was
thus rejected. The study results therefore implied
that a single increase in availability of learning
resources in the Youth Polytechnics would lead to
0.424 unit improvements in youth’s economic
empowerment in Kakamega County. The study
supported Mbokothe, (2012) report on the Rapid
Appraisal on the Status of vocational training in
Kenya observed that the quality of vocational
training graduates was fast declining at all levels
due to outdated equipment, poor instruction, lack
of work experience and meaningful supervision. In
addition the poor quality of training resulting from
lack of appropriate tools and equipment and the
poor inflexible curricular in vocational training
institutions, may be attributed again to the low
level of investment by governments and
organizations towards the vocational training sector

(Mbokothe, 2012).

Further, there was evidence to show that the lack of
funding was by far the biggest constraint, amongst
other keeping youth out of further
2007).

Consequently, imparting of vocational skills in

barriers,

education and training (Hafner,
schools is mainly hindered by lack of funds to
provide learning resources and lack of qualified
personnel leading to poor quality of training, plus
the potential of vocational institutions in offering

quality training is also greatly limited by the low

government investment. (Okoye, 2010). More so,
most of the vocational training institutions were
grossly underfunded resulting to poor service
delivery and majority of trainees enrolled in
vocational training institutions are also self-
sponsored with very few receiving any financial
support from donors, government (HELB) or other

charitable organizations.

CONCLUSIONS

The study concluded that availability of learning
resources significantly influences youth economic
empowerment in Kakamega County since this
enables students get on hand skills that sharpen
their practical skills in whatever course being
undertaken.

RECOMMENDATIONS
The county and national government plus willing
donors should adequately fund youth polytechnics
both materially and financially so as to ensure that
youth polytechnics are fully equipped with both
teaching and learning materials

based

required for

effective practical curriculum

implementation.

Areas for Further Research
First, a similar study can be done but targeting
graduates of youth polytechnics so as to assess
really acquired purported
from the

whether they have

practical skills vocational training

programs.

Secondly, a study based on tracer reports from
youth polytechnics can be done to assess the
number of graduates from youth polytechnics in
Kakamega County that are actually engaged in
substantial self-employment.
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